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Among the major activities of the’ American Political. Science Associa__ -
tion, the publication of the American Political Science Revtew-and. the =
“Annual Meeting provide for exchange of informaijon about research. -
Other major activities dim to adapt research to teaching needs, particularly -
at the undergraduate level. .. = ™ - R

- Since the Associatiog’s establishment in 1904, there has alwaysbeena
committee concerned with undergraduate education and, in each decade, '
in education cammiltec has issued a report recommending instructional
goals and strategies. Today, we “haye_ a. different concept of useful
educational activity; the "Association is helping prepare instructional: .
materials that can be utilized- by ‘teachers and. students. The: regional’ !

 seminars for college teachers in the 1960s, supported by a grant fomthe .

. Ford -Foundation, were a notable first effort of this sort. The seminars.

~ helped teachers locats and use np’w sgurces of course materials and--

different methods *of instruction.” Several hundred political scientists +

participated in these seminars. o ' . L

- At the end of 1972, with the support of a grant from’the National .
 Sclence Foundation, the Association established a Division of Educational -

' Affairs and began to develop publications providing teachers and studdnts
* with instructional guides and useful materials. DEA NEWS for Teachers of
- Political Science, a newspaper ‘received by ali Association members; -

SETUPS, the student. learning materials that introduce data analysis

techniques and the lnsguclional Re;ou,rcé*‘Monogxaphs aré the initial -

.. publications. - %l o o T
-.»_-Each Jnsixjictional Resburce Monograph is a guide to source materials

“# or.a method of instruction, and is designed, primarily for faculty. The fifth - -

" monograph, U.S. Census Data for 'Political and Social- Research, is

. " accompanied by a manual for students.. The Case of the Unreturned

. Cafeterla Trays is another student manual designed to facilitate faculty

presentations of source material.  * ' oL
_As.political science selectively adapts theories aid analytical techniques

~ ‘from othér social sciences, it is appropriate that political science students
© learn theories of human behavior, from_psychology, social psychology,

. N : . .
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soclology and even eoonomks. In The Case of the Unretarned Cafetem -
Trays’ Lloyd Ethemdse poses a problem and alternative solutions by way
of engiging studenls in explorations of alumauve interpretations of
motivations. The Case inzludes readings and exercises for swdenu 10 apply
mm to analyze problcms in political life.

Evron'M. Kirkpaulck

S : Executive Director
' : American Political Scicnce Assoclahon
June 1978
N
»
[ 4
J '“
i
e =
) i
. .“\\; ) “
. i i
[
»
1 u
4: ] “ ‘\ ) } ‘
A\- - ‘;"a
| ) 7 ) >



‘vi e

-
-

: Aéknowhﬂéments

TN

An early graduatc seminar wuh Harold Lasswell helped to clarify and

direct my developing interest in the polley science approach to improving

American, society. Teaching undergraduate courses in social.and political .
_psychology gave me the opportynity to develop the present monograph as

a series of lectures. My colleagues Ken McVicar, Geoff Nélson, Jeffrey

" Pressman, Hayward Alker, and Martha Weinberg aided me with critical

~ ¢omments and. useful advice.;  Eleanor Benson, ]ackl Baizley, and Gall .

Lopata typed the manuscript.

~ Among the catalysts of this: monograph was the pleasure, several ycars'
ago, when | read Robert K. Merton’s On' the Shoulders of Glants: A

© Shandean Postscript. More recently, Graham Allison's Essence of Decision:

Explaining the Cuban Missile Crisis illustrjted the benefits of expllcaum;_

the images used in polucy decision-making. .

t want to cxpress a personal debt of 'gratiwde 0. the M.A.S C..

_ workshops and to their creator- and first director, Felix Simon: The

. thanks as well to, Robert.E. lane and john B. MoCona,bay, two men who
. helped 10 create and shape that program. M /

“friendships and ‘experiences during my .cight ‘years of assoclation were
decply-sewarding and were ah important catalyst in my. understznding of
.Imnan behiviar and the problems of effective leadership. -

Finally | want to express my appreciition 1o the Natloﬂal lnslitute of

Mental Health, Their’ fellowship support to me through Yale's Psychologi-
cal Study of- Polifics..program <was . instrumental in facilitating the
interdisciplinary _ worf'tliat was an important part of my education. My

<)

S



- Introdvuction

3

Somc people hope that "betler human understandmg" will eliminate
coercion and inhumane prdctices in our world as well as alleviate. a wide
range of social .problems: academic underachievement;-use of hard drugs,

“drunken. driving, alcohofism, crime, mental illness, séxism, racism, indus-

| pollution, and war ar but a few examples where the hope has been

“ekpressed that better knowledge will help. Perhaps it will. But, if this is to

me to pass, we must direct the knowledge of the social sciences toward

: 4fash|omng better practlcal alternatives for the orgamzatlon-and conduct of
. oursociety,

1 have-chosen a simple problem | to analyzein this way, an example from
high school. it has seemed rather casy for my students to identify with the
problem: high school is a shared experience in our society, and most hngh
schools seem to have. a cafeteria problem. But the ‘analysis presented here
is alsq a prototysa,of thinking\that can be appliéd (with modifications and

— .elaborations) tl” many of our socnal problems. This kind of thinking is, |

7 would submit, useful: a-moye humane society will be simply the aggregate
of all of us finding ways to be more humane and effective in our lives.
Perhaps, we can profit from stepping back and thinking about how to
design mstnutuons and creaté practices that make this possible.

™ Over ten years ago, when 1 wis President of my high school Student
"Council, | was confronted with a problem in human behavior which Istill.
find mystérious. | did not know what to'do at the time and, as | have -
learned more about the complexities of human behavior and about the:
~ different theéories and viewpoints for analyzing it, | still am not sure about ~
, the_reasons for the problem, or what |, as a.social scientist, would now
recommend if | were called upon to give advice. .

The situation was this: at my high school if had developed that some
- students who afe lunch in the cafeteria {(almost all of the 2,200 students)

“'were not taking back their trays to the-dirty dish room but instead were - -

departing for their classes leaving collections of trays, dirty dishes, and .
trash on the tah[es_ Not all studenis were doing this—it was only a’
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. minority. But, by the end of the lunch shifts-(there were six of them), the
cafeteria was a mess. Apd, as the principal pointed out when he called me
N\ to his office, it did take several man-hours of work by the ‘cafeteria staff to
make the place respectable again. Quite naturally, the cafeteria staff was
angry -and pressuring the principal to do*sométhing. And he wanted us (the
- Student Council) to do somethinig.* ~ . , .
* Here, then, is our puzzle: what are the causes of this behavior? And
what could be don¢ to resolve the problem? The reader should be alerted
“ that | now intend to_ illustrate<a range of plausible. answers to these
" questions by -drawing systematically upon theories which social scientists
use Jn. thinking about behavior. This is, however, a theoretical paper: it
does not’solve the mystery of the unreturned cafeteria trays—that is a task
- for research. TheréWill be no climax or grand finale. The charactegs and
. scenery along the way are all there is. : : o
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- I. The Cybernetic Model .

N ”
e s,
o

The cybernetic mode! imagines man as a goal-seeking animal who guides
“his behavior on the-basis of information.feedback from the environment.
The notior of Teedback can, be illustratgd by the example of a
radar-controlled missile fired at a moving dirplane: as the.plané alters its
course, radar impulses from the missile, bouncing off the plane, tell the ™ "
missile how it should correct its flight so it will hit the target. T
R | A O T 1] Ble; 6t colirse; 1o think of w’{ variety “of ‘goals which a human -
- being might try to achieve. For the sake of simpligity (and becadse the
assumption is often made in.applying cybernetic theory) let us assume that
~_human b‘éqings would act laugably (return their trays) except for faulty
feedback. : ‘ . '

1. Ignofance of Expectations . : .

The first explanation suggested.by the cybernetic model is that students -
_who do not return their trays might be ignorant of the expectations of the =
school. Perhaps they do not realize (because no one ever told them) that -
. they should, return their trays. Students would go along with-the desires of
“the school administration if they knew what the expectations were, if the
"“lack of feedback” were corrected. The solution would be simple: tell
__ them of the expectations. , . .

2. “They Know Not What They Do (Igﬁoranceof Co;lsequenca) .

A second arid related explanation suggested by the cybernetic model is -
that students who do not return their trays might be unaware of the
_consequences of their behavios l(the accumulated piles of trays, dishes, and
~ fPash at the endof 3he_lunc_h shifts, the extra work forthe cafgt,eria»staff).‘ o

" 1569 Norbert Weiner (1962) Sybernetics, 2nd ed Cambridge, New York: MIT Press

snd Wiley: and Karl Deutsch (¥963) The Nerves of Government: Models of
Political Commiunication, New York: Free Press of Glencoe. ' - '
- . A - » N
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4 The Cybeynetic Model
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ng the cafeterla manager to explatn the
system. -
.idea, “They. Know Not, What' Thcy Do,” .
j iscent of the last words of Christ on the cross:
“Father, forgive them, for they.know not \g(hat they do."? Cybernetlc

accumulated mess or by prese
sntuatlon over the public addr

theories, as they are usually employed; are very forgiving theories: It is nat .
something about individuals which should be blamed rather it is
something about the fauity information fecdback mechamsms of thelr
environment. : -

1 should tell you that the cybernetic model was the one adopted by our
student council. We did not believe the. first hypethesis was true, that
students were unaware of. the school’s expectations. But we were hopeful

- that, if. they became aware of the problems caused by tray- -Jeaving, most
students would take back their-trays. N

- . 1<have stressed the word hopeful in the last sentence because I must

~tconfess that we were unsure that better feedback would be a cure. In part.
our advice was purely political: we did not want to be a “lackey” of thé .

“administration or have any role in policing other students. Yet we had to
make s5ome response to the principal’s request for assnstancedf we weré to
maintain a\good workmg relationship with him. The cybernetic model was
a creative compromise to the pressures we were under. We would appear to
be doing somethinz without getting involved in coercion. Then too, we
were young, idealistic, and had an esthenc aversion to coercion.?
" 1t might be useful, to point out, in passing, that cybernetic theoty does
have a certain resonance with the assumptions.of liberal polmcal views, for'
~example with the belief that people will act well it they are given enough.
education. Scnentlsts and - teachers generally, | think," have this kind of
model in the back of their minds in Justlfylng their - work they implicitly
assume (as | do, in 2 Jvay, in writing this monograph) that if people have
better differentiated’ and more sophisticated” “maps’’ of their social
environment, if they know what effects are brought about by what causes,
then they will act more humanely in the long run,
s T Lo o . i .
" 2Luke 23:34. C - . ) - e
30n the way in which such rolg conflicts can produce atmudes see, for examp!e F.
- . . Sutton et el., The Amencan “Business Creod (1956) Cambridge: Harvard
University Press. . R

40n the place of esthetnc senslbahty in generating an aversion to coercion see
Sigmund Freud {1933} “Why War?" The -Standard Edition of the Complete
Psychological Works of Sigmund Freud, vol. XXIl, London: Hogarth Press,
- 203-215. . b .
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The Cibernetic Model 5

¢ ’ ’ Y . &' "
. My high ‘school principal,‘as you might-guess, did ot think weil euhcr
of our recommendations based on cybernetic theory or of our faith in the -
~ good will of hisman nature. He was, centrally, a social fearninig theoriss (by
instinet, | think, rather than as a- result of any knowledge of ;the

experimental lnera!ure‘ Lct me tuemn, then, to this behavior rgmfoc'cerﬁent
model. d
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S H. Social Learﬁing

B N .
* . M

.. - N

The social Icarnmg model imagiries man as a hedonistic, reward- -seeking
punisﬁmem -avoiding anima. Behavior is the result of the rewardss or
punishments a man expects in the situation that. “confronts .him, an
*expectation rcsullmg partly from his past history f weinforcement
(behavior yhich .has‘bccn rewarded continues, behavior which has been
pupnished decreases): In research with animals it is usuallyvassumed that
fgod is a positive reinforcer if the animal is hungry, that electric shbcks are
punishment. It is more complex, in dealipg with ordinary human bthavior,
1o détermine what will be a.reward and what will be a punishment—but

R usually such things as money, praise, and social acceptance are thought to

be rewards while economig costs or criticism from other pcoplc are
punshmcms The model suggests scvcral explanations:

o

3. Too Permissive an Uppringing

Those sluécms who do not return their trays come from homcs where
they always were rewarded whether they took their dishes back to the
kitchen or not. The student tray-leavers, overly pampercd and spoiled as .
chuldren,.wcrc not properly conditioned.

“What s In 1t'For Me?"'dgr) "'Virtue Doesn’t Pay”

Closcly related to the preceding hypothesis is the hypolhcsus that those
students who have not been “‘propegly conditioned” also see a net cost in

. " ' " - - . .
SSee for example Morton Deutsch md noom Krayss (1965) Theories in Socul ?
Ptychology New York: Basuc Books, chapmr4 Albert Bandurs and R. K. Walters
41963) Socisl Learning and Personality Development, New York: Holt, Rinehart &

inston; B. F. Skinner (1948) Waiden Two, New York: Mocmmm (1953) Science

d Human Behsvior, New York: Macmillan, (1971) Bsyond Freedorh and
D:gmty. New York: Knopf: George C: Homans (1974) Sotsl Betavior:
Elernentary Forms, New York: Haroourt, Brace “Jovanowich, rev. ed.: and Ewlyn
MacPherson et al. (1974) A Comparison of Three Methods for Eliminating
Duruptive Eunchroom Behavior.” Jourrlel of Applied Behaviog Analysi, Vol. 7:2,
287-297. . ’

- .
. .
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Vo B o Social Learning 7 .

.
" taking their trays back: they are-not paid.to do it (it does take effort 1o
* walk o the other end of the cafeteria and stand in line for a minute or so).”
Some sages -have argued that “virtue is its own reward”" but'these people
are nat going o be conned: 1o them, virtuous conduct requires more than

the reward it provides. , ‘ c Ny
My principal, very much a sociat learning theorist, decided the soitition
lay in increasing the costs to be incurred by wrangdoers. He adopted a

«random terror approach. Teacher monitors were placed in the cafeteria; -

_these teachers were most annoyed at spending their lunch hours in 2 noisy,

crowded cafeteria on monitor duty, and they let the students they cayght
know-in.no uncertain terms—what socially ‘objectionable persons they
. were fof- not returning their trays. In addition to this criticism, repeat
* offenders’ were also subject to the “familiar repertoire of high school
- discipline (detention, sispension, parent conferences, etc.). - -
_ . This attempted solution to the problem did. have a modest effect in.
% “getting trays returned. Jt had this cffect, howeveryat a certain cost—an
+ increase in the irritability of*teachers and a police state atmadsphere in the
cafeteria. The most important benefit, from lhl principal’s point of view,
" was probably political and symbolic:® the cafeteria staff felt he was acting
" firmly, that-he was “doing the best he could” in the situation. . His
seemingly - decisivt action made the cafeteria staff more willing to put up
.. with clearing the remaining trays. L , —
.1 thihk it would be unfair to behavior reinforcement theotists, however,
to suggest that they would all endorse my principal’s actions.” 1n general;
behavior reinforcement research. suggests that rewards may be more
- effective in changing behavior-than punishments. But, even if my principal
. knew this,| think he would have chosen the punishment route because he
., simply had no rewards he could offer:- certainly he had no money e pay
students, and parents ‘would not have accepted the sofution of giving
“good”’ students time off from school or higher grades. In“fact | am at a
Joss, even now, to imagine what rewards a high schoal principal could give
that his students would want: | do not picture the peoplie, | went to high

’

SMurrsy Edsiman (1964) The Symbotic Uses of Politics, Urbans: University of
Miinois Press. . -
71t is interesting to note, ss an sude, that the broad application of behsvior'
. rednforcament principles in the Classroom now seems to be well underway, albeit at
s time whan the cutting edge of research shows major problems with such
spplications. A recent review conciudes: ‘“The past 2 yeors have beei bed ones for
those of us who sttampt to spply traditional principlés of lesrning to instruction.
Thorndike's principles of leeming seem ' to be crumbling. . . . In fact, esch one of
.. the principles confidently snumerated by Skinner in The Sclence of Leerning and
the Art of Tesching NGw turns out tG'be untrue—st lesst ih ss general a 3anse as he
befieved at that time.” Wilbert McKeachie (1874) "instructions! Psychology’ in -
Meck Rosenzweig and Lymaen Porter {eds.} Annusl Review of Psychology, Vol. 26
Palo Alo: Annus! Reviews, 181-193. R !
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8 Social Learning
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schoo!l with bemg hlghly motivated by lhc principal slandmg in thc dirty
dish room and praising them when they brought their trays back. )

" ' = Perhaps my principal chose coercion only because he had no rewards.
Jn fact, | think he also chose coercion because he was angry and because -
he felt that coercion would produce more change than rewards. (Thcrc i
flow is some oxpcnmcnul evidence that individuals who use coercion 10

* produce change fee/ more powerful than individuals who produce the same

amount of change through rewards.) Like many other people my

principal scemed to believe |mpl|culy that sucks were more effective than
carrots. -

4 should add, I think, that my princinal was conservative and probably
felt a moral obligation_to.soctety to do something about the callous
*what's in it for me". aunude he perceived. Conservatives and moralists .
often’ seem drawn ‘toward’coercion.?:1° And a social learning theorist like.c. -
my principal would tend to take tray- lcavmg more seriously; 0 v«:w itas
representing an alutudc that would continue throughout life if it were not
‘stopped.

It is inlcrcslmg to hote, jn passmg, that the duscnplmc of economics is
built upon the asspmption of a “what's in it for me'’ calculation on the
pars of ‘hedonistic individuals, The ecorfomists’ perspective would suggest
a rather elegant and simple solution to our broblcm-—a market-mechanism;
all. -you.need dois chargc cach student a 25¢ deposit-on his tray when he
buys his lunch, Hc receives the deposit back when hé returns the tray. if

he“does not return the tray, he lases the depasit-ond it becomes in the
interest of other students to become entreprencurs and cart it back.

A S

#

8w. R, Kite (1964) “Attributions. of Causality 83 8 Funcuion of the Use of Rewsrd 7
and Punshment” Unpublished Doctorsl Oy ation, Stanford University; Barry

© R. Schienker and Jemes T. Tedeschi (1973) “interpersonal Attraction snd thr

" Exercise of Coercrve and Reward Power ' Hymon Relstiong. 25:6 427439,

9Studm of~American putilic education 'show that a strong conservative leaning i’
typicat_of 113 embloyees. See, tor example, H. Ziegler, M. K. Jennings and G. W
Peaks (1973) *The Decision-Making Cutturs of American Public Educstion,’” .
> Cornelius P. Cotter led.) Political Scrence Annusl: An Internationsl Rovitw
° Indianspoln- Bobbs-Merrill, Val. 5, 177.226; s!lso the evidence for high percent.
uges of System 1 informaton processors in O. J. Harvey dt af, “Teachers’ Belisls,
7 Classroom’ Atmosphete and Student Behavior™ {1972) reprinted in A. Morrison
-and D. Mcintyre (ads.) Social P(ychology of Teaching, Balnmove Pcnqum Books,
215229 . .

104114 of course not 8 common Practick in our culture to reward people who act.
morally: the official version is thot ethicai conduct shoukd be its own reward,
However Montaigne 1n his Essays remarks that: \in China, 8 kingdom in which

government and the arts, though they have.had no contact with or knqwiedge of
31" contain exomples that surpass them in many oxcellqﬂ fostures ... the
o ;~ - ficers depuled by the prince 10 Ingpect the siate of his pmvmm wheo punishing
) ~ -Yhose guilty=~of abusing their office, alto rewnid, out of pure Tibetatity, any whose
conduct has been above the common level of honesty,”” M. E. Montaigne (1680)

Essays, transisted by J. M, Cohen (1958) Bnlhmote Pcngu-n Baoks.
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/not at all certain, howcver, that my principal would have fourd .
L market system attractive even had he thought of it. As | s3id, he
.. believed that there was a matter of morals at stake, a moral obligation -
. toward other people. | think he would have been most reluctant to install
- any system’ which implied thal one could Iegiumalely lgnore moral <.
'fobliganons by paying money.? . . :
A."S Sm.ﬂGroup Rewards ("Evul Companions") s -
Onc elabcrauon of soclal learning theory would bc to Iook at the
- groups to -which individuals belong. Our research hypolheﬁs would be that
. in some friendship groups there are rewwrds for leaving trays (e.g. .
© appearing “tough," “cpurageous,” >or “independent”).” This reference
group notion is particularly interesting because it implies that individuals A
may be relatively insulated from direct influence by the administration.
. Moreover, it Suggests that, for some reference groups, what the administray
.+ tion regards-as pumshmcm‘(mg détention) may actually be a reward, a-
- kind of badge of coufage, a source of respect and acceptance from olhcr
'group members.}2 Perhaps breakmg up such groups (by fotating lunch
shift assugnmcms) would work. Or you could attempt 16 exert peef group
, pressure lhmugh lhe s\udemgovcrnmem _
ey

-

N
hy

“T,hm are sdditional sthicst problems in that such 8 market solution would llva
tich kids-who presumabiy. could.better stford 10 “buy"’ the sarvices of poorer
kids. This kind of ethicsl probiem is, of course, fundamental in the present uss af
an sconomic market system in American sociaty.®

124 usetui discussion of such sn spprpech in the light of )uwnllo dellnquencv
iresearch is Derek Wright (1971) The Psychology of Moral Behavior, Bsitimore:
Panguin Bookl:see sl S. Glueck and E. Glueck (1985) *“Varietims of Ocﬂnqm1
Tvpu," BrItM Journal of Crlmmolnpy Vol. 5, 236-248. . .

»1.7-

B




RAL . .
S U N,

.

S »

.

I, Psychoanalytic Theories

i : -

" . Both the cybernetic and the social learning perspectives are relatively

" wel) Organized; hypotheses scem to flow in a straightforward:way from the

_image of -human behavior. This’ coherérice is not characteristic of the

. *" psychoanalytic model. In fact about the only-commen-element among

,

~ psychoanalytic -theories -(when applied 10’ 2 specific situation)'is their’

" “tendency #» emiphasizé unconscious dynamics and to use a. specialized *:

vocabulary, '{ have organized the following illstration of psychoanalytic

" theories-in. three categories: traditional  theories which emphasize indi- -
- vidual characteristics, traditional theories which emphasize a group and the-

. individual’s 'relagiorj to it, and devilopmental theories. L

o,

a

- R N

A. Traditional Theories—Individual Characteristics

" 6. Sadism (“Sexual Thritl")- R |
it might-pe ‘said that. those individuals; who do,not return ‘tays are -

. sadistic. That is, they seek and receive a Kind of perverse sexual thrill feom

an act of aggression. Assuming that the act of .aggresdion is against the .

_ administration, not returning trays would be somawhat-like teasing a caged
apimal: the principal could snarl about the situation- over the public
. address systéem, but this expression of anger or frustraffon on the part of -
the principal would only encourage tray-leaving. Perhaps the best he can |
do is to expel thestudent offenders. - - e St ‘
7. Masochism {Asking for Punishment”)' )
A reveise interpretation could also be gerierated from a psychoanalytic ~
image of man: perhaps the individuals who letve their trays uncensciously
want to be punished, Hence they .transgless: ‘as Freud put dt,“the -
_mascghist, “In order to provoke punishment . . . rhust act againsthis own
interedts, ruin the prospects which the real world offers him, and possibly

[

"

-

N

& .



<Y Psy’choanalyticTheori%s n
" 'deswoy his own -Gkistencé: in the world of ”reality.”? . As arothey/" -
" psychoanalyst has put it, “‘Unconscious wishgs to be raped, punished,

* beatén or devoured may all contribute to rebelliousness.”* ~ ~ °
-~ This interpretation_is somewhat similar to the psychoanalytic idea that -
. crimes may be motivated by 1n overpowering existing sense of guift, a
desire to be punished.}® The individual not only;receives relief iand
" gratification from the realistic criticisms:he now can direct 3 himself, his
wdevvant acts alsa"involve the external world in a kind of: ploy to assist him

i

hy'selfgdenigration. Perhaps ignoring the behavior-woufd -be effectiverthe

e
.

ma ist would seck his punishment elsewhere. (Although, aps a
refudy) to- punish would. make tray-leaving especially- gratifying {o the
‘masochist—as in the old joke: ‘»‘Hil‘ me,"” said*the masochist. “No,” said the
-sadist.) ¢ b T
k. 8."Narcissistic Gratification (*‘Attention-Seeking") _
[t is also possible, ‘of course, that ncither, aggression nor sadism is
- jnvolved at all, We Rave all heard parenjs say of children who misbehave or
.. are fussy that they are "just-looking for attention.” Perhaps it is so in this
- . case a¢ well: desiring recognition from his’ environment, and unable 10
" obtaim it in other, ways, a lonely or troubled individual. might commit
deviant acts so that,he can at least obtain. some-sort of personal
relationship with someone. Providing alternative ‘sources of attention and -
recognition mightwork” =, Sl .
10. lnadequa,lc'ldcngification(yith Parents” .~ T
“In psthoapaly’clic' theory conscience is formed by identification with
the parents. It m;;_y.’b’c that those individuals who do not return their trays
tend 16 lack a conicience—in other words, they would have sociopathié -
tendencies and simply b “out for themselves.” Inadequate identification
with’ parents, then, is a companion theory to the carlier “'virtue dogSn"t'
pay’’ explanation of the social learning perspective. It differs only in
suggesting that inadequate identification with parents (rather than a
permissi\(p-)upbringiqg) is involved.'® Perhaps«therapy would heip, al-
_though it has not proven too helpful -with people with" sociopathic
(cn@encics._‘? B —— e S -

. Tlgigmund Freud (1824) “The Economic Problam of Masochisin” The Standard
.. Edition of-.the. Complete Pxychological Works “of Sigmund Freud, Vol. XIX,
’ London Hqgonh Prus,!957.157_-170. . :
140 yawii Eidaiberg (ed ) (1968) Encyclopedia of Psychoanalysis, New York: Free

. Press, 360." .
155igmund Freud (1916) “Some Charocter-Types Met With in Psychoanalytic Work"
* The Standard Editlon, Vol. X1V, op. cit., 332333, A

G ee Wright op. cit.. Glueck and Glueck op. cit.

/ 17acbert Martiison (1874) “What Works?—Questions anid Answers, About Prison
.. Reform,” The Public Interest, Vol, 36 (Spiing 22_-54. . .
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12 Pysedmnalytc Theories o 0

. 11 Identification’ with Imsponsnble Parems . ' !L o
Tray-leaving wguld not be prednacd only by madequale igentification

ITmay arise because. the same sexed parent (wuh whom—# ]
. presumably identified strongly in childhood ¢ the.responsibil-
ity for hls owh behavior, or’ was- & harsh,” unprincipled, or.-self-
" serving.}® Both this theory and the ;ireccdmg one would sugges;«thal. in

the long term, the school system shc;uld sgek to induce parepts 0 change

.lheu' chifd- rearmg practiccs. o LS

Y .. - N - . ot p——

- ¢’ oo —

. B.. Psychoanalytic Group-Centered Theones ST

'12. “Us Against Tltm"“(—ln-groupsolldarity supported’ bY e
displacemcm of aggmsion (stzpegoating) against out-groups)

©""The traditional energy modél of the hyian mind in psychOanalyuc .

"~ theory posits the existence, within each ipgividual, of a fixed quantity. of

* aggressive and libidinal: energies. - These . encrgies are thought' to be
conserved in the sénse that they are always present and cannot Be added to
- of destroyed. An mdwld'ua)’spefsonaluy stmcwre is'constituted from how ...
hc apportions an¢prgamzcs these energies.” For example, he'may'expresy
somg | in direct actiof; he may usc.some cnergics to keép the lid on other - .
energics. of impulses (rcprasnon) ‘he ‘may express sume of lhcm ina’ .-
* modified form: '(a mechapism called syblimation), or.he may express them
against some pcrso‘d oro aggcct other than their ongmawarget (a mechanlsm
calleddlsplaccmenl) .- v -

~Freud, in ‘his analysls of ‘the psy¢hic cconomy of groun;, propnscd lhal v

unalloycd group 11'1omlcl cohesion, and'"loymy were’ _supported by the -
tendency of -group members to displace their fund of .’:ggrcsswc.xcﬂdencres -
toward oufside groups. The fove, of group mgmbcrs for each other, in other .
words, becomes more pure as their aggrcsscve cnergies are-redirected more

- “exglusively agalnil outsiders and as love is withdrawn frbin, the: oytsiders
“and diverted to grembers of lhc m-group Freud’ pul lhc sqbcrmg matter
lhasway o o - : : .-

".. When oncc the Aposuc P.ml had posued umvcrsal Iovc bclwecn men .
" as the foupdation (offhls Christian community, extréme intolerance
* on-the part of Christendom toward lhose who rcmaincd outside it
becamc lhc inc -sitable conscquencc 9.20

) N .. K
. . N

RLI Wright, op. cit.; Glueck and G|uock op.cit,

l’Siomund Fieud (1930) Civilization and Its Duonmm, in The Standard Edmon. .
. op. ¢l ‘Vo, AXI114.115,

”ﬁoé "excellent review of other. lheoveﬂcal spprosches to 1Mdnq«oup
oulqroup roblem in Robert A. LoVine ang- Donsld T. Compbell (1972}
Ethnocentikm: Theories of Conflict, Ethriie Attitudes, and Group Behavior, nm-_
York: Wileys

T
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More recently, in theacase of Nazi Germany, it has been proposed that
the high morale and unity of the German state was sustained by
“a:apegoat!ng the Jews, the-invention of a common énemy helping to

o~ '\d:lfy the German people. A familiar theme’ in science fiction movies -
rmg the Cold War was based on the same notion the threat from outer:
space-dissolves riormal political conflicts as all nations unify in- joint effort”
against the common, alien enemy. Ih a somewhat attenuated form this -
" same dynamic ofién can be seen in irlgh schools' nothing, it scems, is
_associated with high mor&le or scRgol spirit a5 much as a football amor. -
. basketball team_which regufarly deﬁ;ats opposing schools, . .

This body of speculation, the “in-group solidarity sustaining aggresslon
against out-groups” hypothesis, suggests that the .individuals who leave
trays will be found 1o be close friends of other individuals who leave trays,

Their common. aggression against otherd- would be in_the service of
- -sustaining their bonds with one another, - R -

'If this. " ¥e-against-them ! dynamic is the explanation of tray- Ieavmg the
most obvious policy recommendation, similar to that discussed -earlier -

. under.social learning thcory—("Ewl Compamons"f-—would betoadbpta
.« policy that would alter thrsc associations (eg ‘rotation of lunch shift =
' asignmems) ) iy s :

)

= A3 - Inadéquate Identificition. WlthlheScl'loolorPnncupa] SR

‘A second group-ccnu:rcd hypothesis utilizing psychoanalyuc theory
‘would focus upon the school itself.and posit that students who do not f u
- return their 31 ys have an inadequate idertification wnh"lhe school,_In . =
other words; Ahey do not feel the welfare of the school as their gwn
welfare, they are not personally conterned-when the school hasa problem. »

= “ | said earlier that my high school principal lmplnculy used 2 behavior
reinforcement ‘theory when he put teacher mopitors’in the cafcwrlawto
o catch students who did not return their trays. Tmfact he also adopted an
 %inadequate group identification"’ theory. He felt that devnaung ‘individu- .
-als had insufficient pride in their school and o, at the time he announced .
the creation of ‘teacher monitors over the school public addréss system; he -
‘tried to increase identification with the school and to utilize this dynamic -

“ to change behavior. He spoke glowingly of the great history and high ideals -
of Walter JoRmson - High School, ‘He spoke darkly of “those few .
individuals,” that “minority of students,” who did dgmage to these ideals.

. He spoke fervently of his’ hope that all of us could once again feel pride in -
our school and strengthen its great traditiohs and ideals.

I must confess that, at the time, | felt somewhit: embarrassed for lhe
principal when ;\e made this~speech. My friends dnd | were 1o -
cynical—and, in ouf'own minds, too intelligent—to be takcn in by thisekind
of emotionalism. We were hlghly sensitive to being mqmpulau:d and we.
suspected that he cired far.mare for getting those trays taken back than he
gnnumely cared abom e "tradmons 10" a relatwcly new suburban high

£ . o« b




14 Psychoanalytic Theories

'school—w#mh had been in_existence only seven’ years But prooably he_ .
uuly believéd what he said: it seems to be charac®ristic of conservatives

to assumé that soclal instlluuons have great lrad' tions andshigh |dea|s

' 14 Too Strong an Identification with the School
(ldemiﬁation with the/Aggressor) .

The previous theory argued that tray-leaving could arise frdm weak :
identification with the school. However the same behavior could also
result from the ppposite process,.a_strang identification with the school if
individuals felt the school to-be hostile or indifferent to them.

© —An-- dlustrauon .will make. this dynamic clear. Bruno: Beulehe:m"",
reported on the. behavior of other inmaies he observed.in Mazi convgntra-
tion r.amps. He found that, far from opposing the‘brulahly of the guards, . .
- thefe were son(e p(‘isoners who actually began to lmnau; (identify, with)
othe guards,,acttjehelm interpreted this behavior as lqcntlf‘ ication with-an "
aggressor,” a psychofogical defense: rather than feel defenseless victims-of
their oppressors, thé identification made mmates feel at one wnh them,a =~ -
R pamcipant in their bautal power.%% -

If the “identification with an aggressor"’ hypothesns is correct we should

think.of those students who do not take back their-trays-as manifesting

" the same indifference and. callousness toward the welfarz of others as shey
feel_the school system expresses loward lhcm The school system should
become more bcncvolcnl

.
‘.

C Psychoanalytlc Developmental Theones

“. By now we have crossed through two of lhc thrée groups -of
/osychoanalyuc hypotheses. Developmental theories, particulatly focusing
adolescence, are relatively new (j.e. post Freudian) with the cxccpuhon

°of the fi rst to be considered (rebclhon against authomy) .

(PN
N

<15 Rebelllon  Against Paremal Authority

In this perspective the school administration’ is seen as a parent

rrogale (via “transference”) and resentments against parental authority
»arc expressed within the school. The “'real”’ seurces of .tray-lcaving would
"have to be sought in the home and the cffective elimination of conflict in
the home. Schools sometimes adopt this lheory in rccommendmg famlly¢

counsclmg in.the case of “‘behavior problems.”

-,

21g, Bantieneim (1943) “Individusl and Mass Behavior in Extreme Situstions,”
" * Journal of Abnormal aixd Social Prychology, Vol. 38, 417452,

," | 22See alto Arina Freud (1948) The Ego and the Mechanisms of Defenie, New York:
{nternational Universities Prm Co ) s

- R
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\ . , =

- Psychoanalytnc theory night also suggest, howe’v‘er that rebelhousness ‘

— s not ap a te/rnptqqovercomq current- difficulties- with-authority-in-the ———
.home but, rather, an ‘.‘.ttempt‘to win old uniwon battles from earlier in life -

. which continue in the urfoonscwus of the individual, Thus mdmdual
thefapy rmght be requnred *

e

lﬁ. Dcvntion in the Service of lndivnduavon

Deviant acts (like /tray-leavmg) miy actually be committed by the
individual in the service of obtammg\ sense of himself as an individual
who can act separatfly from ‘the wishes of .authority. In this sense.
tray-eaving, like other delinglient acts of.adolescence, might be in the Iong
term psychological . m;rest of some indiyiduals "inlke a socjal learning

approach (which would see anti-social behavior- as something ‘which the

+ " individual will continue if he “is aowed to get aw‘iy with lt") this ego
odevelopment perspect:‘ve would suggest that minor dqvfant acts are really a -
passing stage of development 2nd may be-quife beneficial in refation to the
actual gains ‘in a sense of personal identity and integrity which can accrue.

"It is”sométim argu d that one of .the benefits of juvenile gangs -or _
- friendship groups is the service Yhey perform in”this way by encouraging
© the individual to: commit minor deyiant acts, and by fréemg ‘him'.to
, ‘commit these acts (reducing his-guilt by sharing it).?* Other. unfortunate

side effects (e.g. inhibitions in performing school work) have alx(be

.. attributed to passive febellion steraming from the same desire on tHe part
" of the individual to obtain or retain some sense of himself as a separate
being.2* We should|note that,” clamping down hard, the school might
achieve short term gains but at longer term costs o the mdmduals

development '

I ' .
17.- Separauon Anx ety, chresswn and Structure Seekmg (Anomie)
s “Rather .than m mfestmg a positive developmental - Arend, however,*
" adolescents who legve-trays might do so from developmental difficulties
and a cry for Hélp. Progressing through adolescence involves a reduction in
the external structures of life. An adolescent - may face conﬂderable

23grik Erikson (1966) “Eight Ages of Man" reprinted in Leon Gorlow and Walter
Katkovsky (eds.) Readings in the Psychology of Ad[u:rmcnt (1968) New York:
‘McGraw Hill, 207-317.

. TApoward Halpern (1964) "Psvchodynamic and Cultural Determinants of Work
" inhibition in Children and Adolescents” Psychoanalytic Review, Vol. 51, 173-189;
slso Halpern (1969) “Psychodyndmic Correlates of Underachwvcment" in Gloria -
and Monroe Gottsegen leds.) Professional School Psychology, New York: Grune
and Stratton, Voi. 3, 318-337.

25Note- the considerable evidence umes;mq the importance of providing an
I sdult-influence, .influence belance ‘in the interests of long terrn development
of altruism and 3l autonomy in D’crak Wright, op. cit. :

L 23
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: anxiety about the prospect of movmg out on his own choosmg a cdﬂege

" getting a ;ob ‘many may face a decision about s e. If the individual is ",
n’:shed into more freedom than h& can handlé, ¢ may ‘beccme mcreasmgly ..
anxious; he may have diffi culty’ in concentratmg or ‘'getting it together,”

[
s . v .

‘he may feel adrift or that he is: sinking, unable to cope. For at least some - .

- people behavior can become bizarre, disorganized, or antagomstlc without
* faith that someone else’s firm hand is-at the tiller. In this' perspective the'
- leaving of trays would be both a symptom of this kind of regresswn and a
desperate inchoate: call for help—a “desire ,tq hive benevolent authority
_ step in, set down - Qefinite rules and structure, and thereby relieve ‘the
“'individual from_his sense.of being deserted.?® If this theory-is correct,
* then the: prmcnpal should make rules and insist that this structure be
adhered to: he wnll get hns traysrehmed‘an&alsoJ;e]pmsstudents

~

18 Depremon

1D "3..
: e—kdvarrcement ofHPsychtthy**has presentedﬁ
. psychdanalytic interpretatlon of depressive tendencies durmg adolescence
*in the following developmental perspective: . - ., <

" The withdrawal from the .pareiits normally causes a kid of
: mourning reaction or episodes .of depression in - the adolescent. 4
“ Psychologlcal!y this is snmi?o ar to-mournirig the actual loss of a loved ; °
person. Since the parents in fact are present, however, the: cause of
the depression is obscure to\botb the agolescent and h|s parents and
is likely 1o be. labeled simply 2 as “moodiness. ner -

A ‘T he GAP views these depresslon eplsodes as a. ,ponsequence of growmg
independence; an.increasing. psyéhploglcal sepafation from the parents.
This depression could account, in txg\, for why some people do'not return- ... .

_their trays. It is not (as suggested e rher) that they are preoccupled their * -
" energy directed elsewhere Qn the ¢ ntrary, Lhey have no energy or desnre.
“~to-doanything. - - :

: Reerospect on Psychoanalytlc Theones B ~’\

| have not elaborated extensively on the separate policy lmpjjpa 4
psychoanalytic “theories. In large part this'is because (yh /wamg vely few
good ohes to mind except for sending -tray-leavefs”to psychotherapy

. where they could learn more about,,‘gt\elr unconscious dynamlcs Ps cho-

. Theory and Social Structurs, rev. ed; New York: Free Press, 131160, .
Sebastian DeGrazia {1948) The Political Commum'ty A Study'in Ano ra,
Chicago: University of Chicago Press. .
Marshall 8 Clinard, ed. (1964) Anomoaand DaviantBahawor New York: Free\
. Press. .~

¥
27Gmup for the Advnncement of Psych’iatry, Normal Adolescence: It: Dynamlcs and
{mpecr {1968) New York: Scribners, p. 67.

. 26R0bert K. Merton {1957) "Soq;al Struéture and Anomie’" reprinted in his le'al .

.
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analysts themselves are notably retlcent when it comes to suggesting pollcy '
. alternatives_ other’ than psychothérapy 28 | suspect, however, that much.
s mora could be done, reliably, in these directions. At a minimum, the trend,

toward includmg psychology as'a part of the school cumculum seems
thopeful ..
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 2Bp yseful discuuion is Gaston E. Blom (1972) ‘A Psychoanalyuc Viewpomt of
-Behavior Modiffcation in Clinical and Educational’ Settings” Journa! of; the -

American Académy, of Child Bychfarry, 11:4 (Octuger) 675-693
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~ 7 *IV.. Dramaturgical and Role Theory
~ . ("All the World's a Stage”)
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people are continually playing roles. These roles are clusters of, behaviors
and perspectives..in the role theory perspective, an individual doés not .
bégf‘qrma-v_g_iggmactiod because. he enjoys it'(although he may), rather he
acts, the way he dg  because'that is the'role he is:playing.-And individuals
'dQ..;'.i.Ql..f!.ec.éﬁ_s_érilyfadop; their roles because they. find the roles, in sum,
:more gratifying than alternative roles. Rather, they ssimply féel that it is
their:role or the gppropriate role, a part of their identity. -

."Most ‘of the dramaturgical or role_hypothests to be discussed here

% “invoke the name of “different roles:One hypothesis, however, differs from
these. Thisl_‘i_s‘th‘e notion advanced by Kenneth Burkeﬁ?’_i that: '

AR of a‘scene the quality of .the attion that'is to' take place within itis.
: ) This would be another way of saying: that the act will beconsistent .’
LT with the sgene. - o : .

Fifom.~ the motivational point-of view, there is'im licitin the quality
. pricit] A

) < on e N e T
If we pause to reflect on the scene provided by my High school cafeteria it
*“.is apparent that there wag considerable impersomality, a rgther_'bb]ectidn- ’

atgle'ir]stitutional air about the'long rows of formica ‘topped tables and
- nondescript (sometimes broken) 'wooden .chairs: it was noisy, the walls
) were made of cinder block with a dreary light greén glaze. Burke would

¢ “suggest that: we would be- more-likely to find rather callous -impersonal .

behaviors (like leaving trays) in this impersonal, institutional setting. .
B We'.__w_o'uld need, to be rigorous, to identify some other chqracteristic- to
~.'go with Burke's hypothesis since fBople differ in their actions in the same

setting., One. aveitue might be to explore personality factors _thg; cause.

e

29K enneth Burke (1945) A.Grammar of Motives, New York, 67.

.‘.- / .
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~—Dramaturgical. ang .role theories, as _their names imply, imagine that , .
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|ndmduals to dxffcr in their suscepubullty to bcmg mﬂuenccd by lhe
scenes in which they are a part.

- If Burke is correct, then the solution to our problem would Ile in *

introducing a degree of elegunce into High scHobl dining. Tablecloths, noise
dampening materials, flowers, carpets, etc. would provide different cues
and _produce a setting wﬂcre pcoplc would bc more inclined, automatic-
tlly, to return theur trays. .

K <

‘ m. u om" . ! ] :
It is said that people can come 1o play the-role of "*Loser™ in their lives. -

In fermal language, we would-say that they have developed a “negative

identity” and that they go thraugh life always calibrating their behavior so .

that they will be looked down. upon by other people.

.- Jeanne Maracek and David Mettee3® recently pubhshcd expenmental
work which substantiates the concept of a “loser” syndrome. Subjects
performed an experimental task and were told that they had done

- exceptionally well. The subjects then had_a chance to perform the task '

. again and, consistent with a loser syndrome prediction, those subjects
who aiready had a strong sense of low self-esteem did make substantially

more; ef1ors on the second performance of the task. | her words,
knowing what the standards for success wers, these losers unchnsciously
modified their behavior so they would tend 10 faxl N

The possibility of a- loser syndrome has also concerned Kai and Erik
Enkson 31 and they have applied the idea in recommcndmg changes in
* policies for dealing with juvenile delinquents. Their concern is that if ‘an
" .adolescent is caught and punished he may develop a ncgalive identity—he
may begin to think of himself, in other wlds, as aloser of as a ¢riminal or
an outcasi. Having “labelled the adolescent a “foser,” then, society is
. engaging in a self-fulfilling prophecy because the adolescent will tenid to

' actout this identity in the future. (Women's Liberation writers have used a-
 similar idea in criticizing the constrained roles and self fulfilling prophecies

inflicted on women in our sociéty.)

There is, in fact, some intriguing additional evsdence Wthh supports the
‘idea_that you can establish a negative identity in a transgressor by catching
him and punishirig him and that, as a result, he will transgress more in the
" future than if you had not caught hirnr and punished him. Fot example, a
.study in a British boarding school for boys compared two groups of boys

with identical ‘past histories for smoking. The only difference between the -

groups was that the boys in one group had, at one time or another, been

| ~

. 395 Marscek and D. Martee 11973) “Avoidance of Continued Success ss a Function
of Self-Esteerm, Level of Esteem Certainty, snd Responsibility tor Success,” .

Journal of Parsonality and Social Psycholovy 22 1,98-107.

‘31grik Erikson and Km T. Erikson 1957 “The Conhrmatvon of the Delinquent”
Chicapo Review, 1523,

\ o o ‘. o
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caught smoking:{which was against the rules of the boarding school) and
had been punished for it. In this group which had been caught smoking
. and punished for it, a great number of boys were stil/ smoking several -
years later.32 ' '
Research bearing on the *‘loser” syndrome suggests two ideas. First, the
school itself may bear responsibility for establishing thése negative
" identities. If so, we would expect to find that those individuals who do not
return their trays have been. given a great many negative cues over the
years by the school system: low grades, for example, could establish
negative identities, roles which individuals then act dut in the cafeteria.®
The second idea a loser syndrome suggests is that the use of coercion
and punishment Will_be a serious error. For, if tray-leavers are caughtand -
punished, this can strengthen a sense of negative identity. Perhaps the .
"school administration would succeed, to some extent, in getting the
~ ‘cafeteria problem under control-but it might do so at the cost of
. increasing other behavioral, academic, and.developmental difficulties for
those whom it punishes. -

21. Peter Pan Syndrame*— , \

% Peter Pan did not want to grow up. He wanted to stay young forever. If
we infer from the story, we mightimagine that he conceived growing up as
equivalent to becoming like the awful Captain Hook, and his wish to'stay
young was a desire to avoid playing this kind of role. : ,

| have chosen the illustration of a “Peter Pan Syndrome™ deliberately
because one of the major .observers of modern youth, Kenneth Keniston,
.:has. froposed something quite similar. Young people today, he, writes,
believt that “beyond youth lie ‘onjy stasjs, decline, foreclosure, and
death.”>* Young people balk at joining the “establishment” because. to
them this means playing a role which has extremely negativistic cornota-
tions. Responsibilities, in short, are s'ee‘n_ as burdens; being mature is no
fun. : - ' ) S
The Peter Pan Syndrome suggesG'that those individuals“who do not
take back their trays confront a choice, in their own minds, between two

s >

32) w. Ppimer (1965) “Smoking, Caning, and Delinquency in a Secondary Modern
Schoot,” British Journal of Praventive School Medicine, Vol. 19, 18-23. .
334n Sennett and Cobb’s analysis “losers™ tend 10 band together in friendship groups
. where they establish their own Standards for recognition separate from—and often
antagonistic to—the school's Values (e.g. toughness, recalcitrance, etc.). The
*‘losers;’ thus establish an insulated countercuiture which salvages some degree of-
self-regard. A similar esteem enhancing function” may ‘occasionally be served on
collegh_campuses by some drinking fraternities: not everyone can.make A’s in
class; but srybody can get plastéred and breg about all-of .the silly things he did.
See Richard Sennett and Jonathan Cobb (197%) The Hidden Injuries of Clas, New
York: Knopf. '

3';Kcnnelh; Keniston (1971) Youth and Dissent, New York: Harcourt . Brece
Jovanovich, 17. § '
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roles. The first role, the one they elect to pldy for thémselves, is a role of
freedom, moderate irresponsibility, emotional spo ity, variety, and
-fun., The role they reject % a role which they see as oppressive, deadening,
. mechanical and rather, boring and tiresome. In the choice between llfe apd
_death those who leave their trays have elected life.35 . _
. Perhaps, if the adults in.the school were to bccomc mote alive and
. fun—lomng, they would provide models different from Captain Hook. Few
. Tof them at least in my high school, seemed very joyful about theu.'
work.3¢

~

22 GamePlaymg _ ' : ~

One addmonal hypothesis illustrating a role theory perspective is the
notion of a game in which students and administration are each playmg a -
..,..part according to certain ‘time-honored- but unwritten rules. In thjs
7 perspective the game “Who Will Return'the Trays?" isa fuoilled pastime .
~for the students involved. They leave trays, the principal growls about it
“over the public address system, teacher monitors arg put into the cafeteria.
But students continue to play the game with their own countermoves:
‘watthing for when the teacher monitor is looking in the other direction
before exiting for their next class (Ieavmg their trays behind them). Of .
" _cqurse the swdent knows. that, if he is caught feaving his tray, nothing
particularly_serious will happen—he might get dn angry word, or, at worst,
‘he might have 'to.go to a detention study hall: it would be like a game of
_ ice hockey.in which an offender can be caught in a transgression and will
~"g0 to the perialty box briefly but knows he will rejoin his teammates in the
game after awhile. The “Return the Trays' game thestudentsplay with the
admipistration* coufd be seen, in this light, .as similar to other games
students play in high ‘school classrooms with. teachers—for example, the .

. *Who's Done Their Assignment for Today?" game (in general, in my high
- school, few students had done their assignments—and the¢ ball then was
back jn the teacher'scourt and he or she had to figure out 3 countermove),
Note that it is not necessary for both students and administration to
play thg,game What is neccssary is-only that students see nasagame In
L facy; if they do'see “Who Will Return the Trays"' in this way, | am not

? .

- . ® N

3Ssorhe psychologists - ‘would see the Peter Pan Syndrome a3 calling for psycho-
therapy. Through it, Pesrce and Newion argue, *The grim concept of social
responsibility is transformed into plessure in the privilege of social participation on
88 wide-a base -ss the person‘s capacities will permit.” See Jan Pearce and Saul -
Newton (1963) The Conditions of Human Growth, New York: Citadel Press, 444,

36whet may be involved is 2 shecisi case of the distinction sociologists drcw between

“up front™ and ‘back stage” behavior. Restsurant managers, for cntrple can be

. qum irreverent and fundoving avhen they sre behind the scenes; but they bocomo

'\, tomber and a bit stitf .when sthey - sppesr belore their official sudience’ of

T customers. See, for example, Erving Goffman (1959) Tho anudon ode‘hn
Enrydw Lih New York: Doubledsy, 119. .

_29‘.
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sure what the administration could do abdut it. If the principal were to
announce over the public address system, “Look, I'm not going to play
" games=1 want those trays taken back,” he might have little’ effect. |
. Swudents {at least at my high school) would likely have seen such a”
« statement by the principal as a particularly clever countermove, only a
shrewdly <calaulated attempt to win the game by pretending therc wasno

-

.
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3 - V Humanistic Psychology

» Humanistic psychology views men as having an innate tendency to . . .
"gg:w," a term which is usually taken to mean becoming more humane,”
*  altruistic, productive,” loving, and so forth. If we view not returning ~ °
© cafeteria trays as indicative of some blockage in the growth process,
Abraham Maslow's work suggests.two hypo'tho;sgs;.-\\ ‘
23. Lower Need (eg. Sexual) Deprivation A

* . Maslow -views rpen as being mativated by\_?tiiefrarchy of needs—the
“higher needs motivate only when lower needs are satis@ied 3 If .
~“retumning trays is. seen as indicative of a “higher” (more altruistlg)
mativation, then not retuming trays might arise from the deprivation.of = ..
any of the “lower” needs—-of which cexual satisfaction is; in Maslow’s /.
“view, one. Thus we would expect that the swdents who do not reum " -
- trays are those who are more sexvally. frustrated and deprived, and ahigh- - -~
school ' administration which wanted to deal with the-cafeteria tray -
. problem would have b ‘concern {tself with facilitating adequate sexual -
" satisfaction for its students. | suspect, however, that it will require higher -
consciousness on the part of school administrators before'they are willing:
to consider this theoty sériously. They were most rejuctant, at least inmy
day," even 1o acknowledge the existence of what one of them calted. -
{privately) “the ultimate relationship.”?® " T
. —"—‘ ‘;‘ ’, . . . ! “ ' . ) e
37 apepham Maslow (1970) Motivation and Personelity, New York: Harper snd Row, -
" 38pn excellent study of some of the political problems connected just with providing
. scourste 3ex education is provided by Mery Breasted (1970) ONF Sex Education, e
# " 'New York: Prasgar. Sou atro Lester A. Kirkenda!l (1868) "The School Prychologist ©
i and. Sex_Education,” in Gloris and Monros Gottsegen . (eds.} Professional School: - -
O Psychology; Vol. 3, New York: Grune snd Stratton, 148171, B A




24.The Jonzh Complex - S N

"+ Maslow also writes that many people foar their highest potentialities.™® -
They: do_ not feel stroffg ‘enoigh 1o feel too good about themselves, 100.~* 4
noble or.virtious or competent. Counter to what Kenisten would say (The - -~
Peter. Pan Syndrome) or what a social learning theorist would say, taking * -
back trays /s seen as psychologically rewarding by these people but they '
avold the behavior beciuse they could not stind that much gratification, -
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© 3Atrsham ‘Masiow. {19€8) *The Jonah Complex” in Warren Bennis stal fads)
. . inisrpersonal Dynsevics, New York: Dorsey, rev; ed. Ses. olio Sigmund- Freuds . = -
- _relsted discussion of paople who are destroyed by success; -(1916) '“Some .
.. Charscter Types Met With in‘ Psychosnalytic Work® in The'Standerd Edition, Val." - -~ "
XIV,0p.cit, 318330, ' e e e
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. & " .. VI Specialized Theories

- . E
5
’ .

" . There are six-athar specialized theories that cdn be applied 1o theray
" problem: emotional ‘contagion, reduced altruism from sensory overload,
.. equity theoty, Kohiberg’s theory of moral development, depersénhlizatiom’ S

- theory and frustration-aggression theory. - .-~ -
25, Monlkey SeefMankey Do (Emotional Coniagion)* ~ - * "

< Classic-analyses of human behavior in large groups pdint 1o a range of e
' phenomena. whicy occur In’ these 3ettings.*® One is thve phenomendn of | S
" -emotional contagion—behavior and feelings spread more rapidly. If this -
- mechanism operates In the cafeteria (perhaps with some being more * ...
+ - susceptible than others) then we would simply say that, somehow, theact -
* " . of not returning trays got started—arid it spread. If emotional contagion of * .-
- this sort occurs in the high school cafeteria’ one ‘solution.might be to .
“ . partition the single large room.into a series of smaller rooms, thus reducing "~
7 the extent to which individuals afepartofalagemass. . i,

' 26. Sensory Overload and Reduced Altrulsm . -, "~ "L o0
727+ One-of the; fraditional hypotheses abput 1Ifein large cities is that therg_.—
Is 38-much: fie‘t’tigmla"?iﬁumbn_ (eg: - noise, large nqmb:ns;g[;.ggqﬁl&,.»a;;f
‘2ctivity), that peopkhave to reduce their emqtionial invalvenént with  ~ -
{and.concem for) most ‘of: the people they mest:in order to retain some: ... ;
“kind of equilibrium.*} Thus we would expect (assuming some individuals > .~
~rediice their emotional involyement wiiy their environment-more strongly - ©-.
“than others) that not retumjng cafeieria trays viould be a result,of the .

.
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41 Gedtg Simmel (1950) “The Matropols ard Mentai Life™ in Kirt W, Woltt-(ed) - -
“The Sociclogy of Georg Skmel, New York: Free Press, 400424, . ' 7 0
| Stanky- Milgram - {1970) *The Experience 6f Living in-Cites,” Science,- Vol. -
167,14811468, 1. el T i




il st Thries - -

e T T ! ‘ o
- " crowded ‘conditions.in the cafeterii (and perhaps in the schoo! in general),s * ~
.. 'The effective resolution of the tray problem, by this thieory, would be to
reduce owding, inswall sound deadening materials, etc. T
RS ) i - N
,;ﬂf"ﬁﬁlbag Moral Development Theory -~ . :
S ’ Kohlberg has advanced considerable evidence for & new theory which
. sges morat.development occurring in a sequence of 4ix stagef*Z. He has
1. studied ‘moral reasoning (how a person explains or justifies an act as moral’
-w" OF immoral), but the stage theory scems also 1o predict to moral behaviors
- as well®® One of the lower stages of moraf develgbment is hedonistic
" morality {i.e. moral-appiopriateness is derived from the Ywhat’ in it for
-me" attitude identified earlier-as an assumption in social leaming theory);
. The highest stage is the swage of individual ethical principles (the . -
+ “individual makes up his 6wn mind in a principled way about what is right
" or just), and greatér altruism and sense of individual responsibility scem to -
be associated. with this stage as well. Kohlberg'’s theory would telf us that -
those who leave their tray$' may be at a lower level of moral development,
- The solution 10 the problem then would be careful attention by the:school L
. to curriculum innovations that would move sjudenis 10higher siages of .
- miordl dcvelo&menn “(This wask apparently cannot be done by simple
exhortation.)* _ . R ..

. -

-

.. 28. Equity Theory (Golden Rule Psychology) * . . -
Equity theory 3 probably best expressed, in its basic form, by the /ex
talonis of antiquity, “An eye for an eye, a woth fora tooth.” In other
words, .it 'is the proposition. that, to -the extent they can, people are . -
-« Mmotivated to repay others, to behave toward others the way others behave -
-+ toward then. If you treat others with kindness and respect, the theory
proposes, they will treat you with kindness and respect.Give themahard .
- time and they will tend to, give you a hard .fimg when.they hive the
© opportunity. 4 - [ - o . T
" . In the case of the unreturned cafeteria trays equity theory would tell us’ -
.. that students-were exprEssing a basic and situationally-induced resentment .
42, Kohitwrg 1960) “State énd Sequence: The Cogritive-Developmental Approsch
to Socisliz¥tion"~in D, A. Goslin (ed.) Handbook af Socialization Theory and
-*—'(M.cmm:mna McNally, - . . . o S
“IN, Haan, M, B. Smith, and J. Block (1968) "The Moral Reessoning of Young
T=-=" Adults,” “Journs! ‘of Personslity and Socis! Paychology, Vol. 10, 183-201; Jarnes
., Fishkin' et al. {1873) “Morsi Ressoning and Political ideclogy,” Journal of
" . _Pefiorality and Soclel Prychology, 27:1,108-119. . SR
... 4450k, Derak Wiright, op. ciL., chapter 10; also, E. Turiel (1966) “An Expeimental - -
. Taétof the Sequentiality of Development Stages in the Child's Mora) Judgommly,".. f___

. Journal of Personatity and Social Psychology, Vol.3,811.618. ©
- 4SEusine Walster ot al. (1873) “New Directions in Eduity Research,” Journal of .

Y Perzonality and Socisl Psychology, 26:2, 151-176.

-
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apimt the sd\ool' the reaimcnmion Iow marks, boradom, Iarge classcs, L
‘and & somewhat authomarian structure are inducing them to-repay the
5. scHiool for the hasslés and lndlgnma to which they have been subjected.:
. 7{1t is Interesting, in this connection, to observe that equity theory would
L i”ptedlct that the only way to resolve the problem would be to inake high "
. .‘sehool a place whero students are treated with respect and dignity,agreat
-* many. rewargs are forthcoming, and so forth, Only if the ‘administration g '
“ lives up to the Golden Rule will stildents do-likewise. Note that theuse of-
< .coercion of .punishment js very unwise if equity theoey. is correct since
+ - these: will only motivate fyrther student undetgtound resistance in emm :

- the dmfoom or the cafeuria T

[} »
- £
..

v'..ﬂoe_pmomunﬂon e e -
... "An Increasing number of studies point to the possubnlity lhat deperson- .
- alization-and anonymity tend to. dnssolve the obligations and humanizing
- restraints In ndividual-conduct.*®. If so, we would expect to find those -
. leaving their rays to be_students who receive less recognition from the:
. school, to be the “forgotten,” lgnoced smdems, the ones for whom nenlm
.« teachers nor administrators have timed - FETRRIE
. Interéstingly, there is now some g evidenoe for a depersona.lm- e
" tion theory. Not only are students “depdrsonalized,” it appears that school
- administraturs and teachers are not seén as fully human, at least by high
- . school students—a condition which may further proimote callousness and -
' ’indlffetence toward Them.*®1f depersonalization theory is correct then a -
- ‘principal should concern himself with reducing the impersonal, bureau-
cratic atmosphue of the school. Students must feel known, recognized,
_.and cared about; and they sheuld. feel those who. nin thie school are
v "pefsonalized" heman  beings “engaged in honest ‘human rclations.'llps~ o
o ‘nther than roluperformmca. : ) ‘

f'j""au’rnmuonwmton S SR
" If ‘we think .of leaving trays as an aggmsive act, then pcrhaps

o ﬁusmﬁonqggr&ion theofy can help us to undersund il.‘ What might

y j'“l. Fnﬁmf A, Popmmo, and T. Newcomb (19&) "Some COnnqumcu ol
andlviduﬁoo in & Group,” Journs! ofmm-wwmmy. Vol. ;

: .47, 382:309; P. G, Zimbardo {1960) “The Human Choics: Individuation, Resson . -

R ~lM Ordar Vm ‘Deindividuation, Impul- and Cheos,” 'in D, Levina (ed.) The,

T MWmmmm 1969, Lincoln: Unhmﬂn(ofmnm

-‘7muw.:uwmmmlmmw in part, froma desica
for ﬂﬂdonq-vﬂ this very “efficiency” ol’bbmlmlye-rvwith Itdmml-
N hmionudluprmmmunwmﬂwm' v :

s oty e

480 0ok WriGHT (10827 A Comperative-Study-oLthe Adoloscent’s B of Hh
Pmuandm"Eduammvbw vol. 14(228-232 T

"M onn Dollerd ot sk, m:m andou/m w Nni u.m Yale
u Unmnltvl’uu '

"3, -




produce the frusir.atcd students \.vhc;, the theory holds, would be Ilkzlf 10

" :the-most objectively deprived students would be the most frustrated. But:
2 the: avaihb!e evidence suggests- ~that frustration may depend instead on
o refative. deprivaupn, that is the gap: between what a man wants or feels
: emilled to receive and what he actually does receive3® = -
- As with, _equity theory, one possible solution is to increase” the reWards
(o- students, thus reducing frustrations. However if refative deprivation is

-invplved, then several other alternatives heoome plausible depending on .

“how students form their compJnson levels:®!. ope alternative might be to
equal‘ ize ‘existing rewards so”that. students would. not “face ‘invidious
- ‘comparisons with .one inother. Or the school might de-emphasize the

-.express, their. frustntion as"aggression against the school? It might be that

*_achievement ethic: rather than dangle the carrot ‘of anvidealized academic _ 'l

~-success in front of many students who can never achieve it, the school ~
‘could adopt a more humanistic set of ideals- that everyone could ‘meet;.
pandoxically. it may be that high standards, by inducing a sense of '
inadequacy and frustration, turn out to be counmproductlve Or the
.- problem. niighlbe a lot simpler than 1his amatter of providing benet food
~ in the cafeteria. ’

~

< 30p, Berkowitz (1972) qumiom, comporim: and Other Somul of Emotiond
Arousat 83 Contributors 10 Socia) Unrest,” .buml of Sociel Issues, 28:1, 7701,

S1Leon Festinger (1954) “A- Theary (of Socisl Comparison Procasss.”” Human |

" Relations, N'o). 7, 117-140; Devid Sesrs and John McConahey (1973) The Politics
il e of Violence: The New Ulgnn Biscks and the Wetts Riox, Boston: Hou‘on
: Mifflin, . =
"u is powible that specil pvmuqu for wachers and admmmmm ars sources
" ftudent. frustrstion—in some high schools tenchers are allowed to cut in the froat
~of the Iono wmh lines, mcy have loumu where ﬂny can mko L :

Cey s oo
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" VIl Field Theory: Ditferent Strokes
- for Different Folks? -
. . - ) . ;\‘\J

. « | haye reserved discu’ssioh' of field theory until the end because it does
: " not-offer specific hypotheses. Rather it offers 1 general perspective on the
" _hypotheses that have precéded. ‘ L
" Field theory asks that we imagine each individual as living in a
- psychological “life space,” a psychological space which.includes a variety -
- -of persomal and situational “forces “that, in: £ombination, determine
- behavior.3 Field theory-alerts us that our preceding theories are not
" munsally exclusive. In the. same indizidual there may be a "what'sinitfor .
. me” attitude; a tendency to be dfviant in- the service of developing a -
greater sense of his-own identity, a mild degree of depression, certain - -
sadistic “tendencies, a  loser. syndrome, some susceptibility to emotional, - -
* contagion (and so forth). A/f of these factors (and perhaps others affecting :
him_in opposite directions) may be at work and, by their sum, produce the

. . final behavior- . . I . S e
o _By‘pfoposimei:;age of separate individual life spaces, field theory - '
-, alsoalerts us that the Lelevant constellation of forces--the presence ‘or "
© - .absence of particular forces and their strength if present—may- well. differ
~ from individual to individual. To account fully for tray-leaving, then, we
~ may neéd all of the theories reviewed so far (not to mention qthers that:
-~ might'-have to be discovered). We might neéd a somewhat different -
._-explanation for each individual.3* And we might need to find a variéty of
<. “solutions,” each of which will affect: somewhat differently the behavior
. of different individuals. - Ce - - S
1 Il important to emphasize, however, that field theory only suggests . -
. this’ maximum -complexity might be present. It does not tule out, on- .

hd .
: s

“Dcuudundknum.opcn . , , ) L T
+: 046, A, Kelly (1955) The Pyychology of Personel Construces, 2 Vols, New York: ..~ °

o \ oo 'f.;:.‘..m:,._,;_......,
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'.-

'theor_eﬂtical’ grounds, the possibility that a few factors might actually
. ‘account for most of the differen between the people who return trays
and those who do not. . . . :
] . P
- A// ’ §
: /
/ .
/
. /: -
o : b ]
L 2
. - 4 » ’ .
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.
L : :
)., Z : .
* " . o

Perhaps the reader is a bit dazed by now, finding that he has been
- forced to withdraw some of his attention as theorles piled up and stimulus
overload became a reality. It will be well, then, xo call a halt at this pomt 1 '
have diagrammed the thirty theories in Flgure 1, i

-A quick glance at the-diagram shows. that many linkages are still .
unstated espemally how backgrounfi factors m indiyidual development
“affect’ variations in fun seeking, certain unconscious dynamics,’ social -
- conformity, and physnologncal responses. There are, of course, other
theories about an of these things, but it would add little to go into them
here: the purpose has been to mventory and introduce basu: traditions of

——explanatory-theory;not-to write an exhaustiveanatomy. =" |

{ do want to indicate, however, that there are several aver.ues | have not
explored. There is the Marxist theory of a possible “haughty bourgeousne
indifference” of some students toward the working class employees of the
cafeteria and the Maoist policy solution of decreasing depersonalization,
altermg rewards and . punishments, and increasing identification by
requiring the students to'serve’as workers and all members of the school to

- engage In public mutual and self-criticism sessions. More importantly, |

_have made "the implicit -assumption that returning -trays is desirable
behavnor reversing thus assumption could turn'up dlsquletmg syndromes -

[ e

L7 Y thoughtful exceptionally useful map for. the analysus of personality effects on, -
politics is M..Brewster Smith (1968) "’A Map for-the Analysls of Personality*and
Politics,” Jqumal of Social Issues, Vol, 24, 15-28.

. My map;:for reasons of simplicity, ignores the possibility that the factors which
in behsvror may be different from those that first start it (e.g.a “try it, you'll
Iike it” mechanism). One one way-in which behavior, once instituted, can change
its psychologwal mesning see the discussion of cognitive consistency and
seif-sttribution in Daryl Bem (1970) Beliefs, Attitudes and. Human: Affairs,
Belmont, Calif.: Brooks/Cole. | am endebted to Gary Wolfsfeld for a discussion of
° these additional complexities that should be |ncludad in an exhaustive analym of
poaibllmes

O
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32 Thrrty Tbeo_ries in Search of.ReaIity

that might characterize some students whe ‘return. their trays—ec.g.
automatic “authoritarian” obedience of anyone in authority.3®

But | think: we have surveyed the major theories. Taken together in the
map they show the types of factdrs which potentially interact to affect: a,
single - behavior in one person: his indiv d[:/a/ background,; the broader

;- context. -of -the socicty and social institutions of which he is- a part, his

motlve.; and inner states in ali their complexrty, the many facets' and
dimensipns of the immediate situation. .
Anyone reading’ social science literature of the popular press will

.. encounter different a:}hors beating the drums for different._theories:
" cost-benefit theories’

" crime, theories of unconsciou$ determinants of war-and so, forth. A map

votmg,’madeouate child-rearing as a. theory of

such as that in Figure 1 may be: useful in keeping all of these different
ideas in an organized perspective. And the- complexity of the map
demonstrates why. the professional social scientist,‘although He values
“individual insights, nevertheless wants hard evidence before he will believe
any one plausible theory is a major explanation.

Possibly it requires a sense of humor to consider a mindr problemlrkc "

- unreturned cafeteria trays from thirty ‘different points of view. But the

important point is that most major problems of human behavior have an

.analogous structure: some people are criminals but-others are not, some

* ‘nations go to war_but others do not, some people find society alienating

*sbut others do'not, some students think and work up to their potential but -

others do not, some wople are racially prejudiced but other people are
not. The thlrty different theoretical perspectives identified different policy

-~ -&lternatives and strategic intervention points which men-of good will might-

use to solve such problems and make this a better worId These policy
optrons are summarlzed in Table 1.

Some of these thirty theorres‘mrght be called “‘conservative” theories:
- they .attribute the tause of the problenr to something about individtﬂs
and they recommend intervening io change individuals to solve the

- problem. Other theories could be called “liberal” theories: ]gey attribute

" to advocate his’ rdeology through an equal vote in the decision-making

" ‘the cause of the - problem mioré to the surroundipg social sttuctyres and
practices and they recommend intervening to change this environment to
“solve the problem. It is ‘true; in America; that each .individual has the rrght

process. But embedded in liberal and conservatnve perspectives are theories
of human behavior: froth the viewpoint of & social scientist the best way
to decide among theories is “to assemble evidence, not dismiss them (pr
champion them) because they fit'the relatively uninformed prejudices and

© - partial insights that have™ been “the tradmonal gurdelmes for: resdlving,

- policy questrons inour socrety

>

“ «

567, W. Adorno et al. {1969) The'AuthOIiraIianAPur:pnal'ity,‘New York: Norton.
a0 " . . .

4

-

’.



—-'_wm

» | Fiounl.; -

gA' MAP FOR THE ANALYSIS OF ONE INDIVIDUAL'S TRAY LEAVING BEHAVIOR
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34 Thirty Theories in Search of Reality

Table 1

- c

Theories and Policy Options: A Summary

Policy for Behnvior Change

i.Cybsmetic . :

1. ignorance of Expectations
2. ignorsnce of Consequences
t1. Behavior Reinforcsinent
-3, Permissive Up-Bringing

_ 4, What's In [t for Me?

5. Smell Group Rewerds

111, Psychoanalytic Model
6. Sadism :
7. Masochism
8. Attention Sesking
9. Prectcupation
10. Sociomhic Tandencies
11. identification with
: Irresponsible Parents
t2. Ingroup/Outgroup
13. Insdequate Identification
with School or Principsl
14, ldommation with Schoo!
Aggressor
15. Robgllbon Against Parental
. Authority .
16. Uevistion in the Service of
: Individustioh

17. Seperation Anxiety, Regression,

Structurs Seeking (Anomie)
18. Depression .

IV, Dramaturgicsl/Rols Model
19. Act/Scene Ratio
m' () rcc
21. Peter Pan Syndrome

* 22. Garw Playing

' V. Humanistic Model
. 23, Lower Nesd {e9 Sexual)
\Dopvlvnkm
24, Jonah Complex

/11, Specialized Theories
26. Emotional Contagion
26. Sensory Overioad and
Reduced Altruism )
27. Xohbaerg Moral Development

Theory
28. Equity Thoorv (Golden Rule
Plveholoov)

e et i s L

O
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Break large room into small sections

Information about expectstions

. Information about consequences

" Better reinforcement schedules by perents

Depotit tystem; give rewercs if powbh
incresss costs
Breakup groups, use student gonrnrmm to
' @XBrt peer group pretaure -

. Therapy; E xpulsion ) ..

Therapy: Ignora it {?)

Therapy: Alternative source of attention
Reminders -
Therapy (?); batter chald‘runng

LK bcttar child rearing

Break up groups

Strengtherr identification with school btnu
lesdership )

Increese benevolence of school systam

Family or individua! therapy

Therspy

Stvcngthén and en_lov& rules; Therapy

Théfapv

Ad'd elegancg to high school dining

‘Therapy

Batter role models, {¢un loving but
. responsibifity, eharisma)

{? ,
Provide or facilitate meeting of unmet
needs; sex; sex education o

{?. .

-

Reduce pace of lifs, noise levels, crowding; -
break largs room into smali sections
Design curriculum innovations to facilitate

developmeant of moral ressoning
Provide more overall rewards from school
syitem; better and more sttractive food;
“don’t punish!

42 -
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. . s
. .

- - f-b't.n-uh-uu équy'om: A Summery (continued)

" Twories " Policy for Behavior Changs

. 29, Depersonslization ™ Bresk up large schools; more personal inter-
N : " : st of stat] in all students; faciliste .
sasing cafeteria and other staff a8
. individuals '
30. Frustration/Aggression More renards from school system; equalize
rowsrds; de-emphesize schisvement idesls -
Co ) . in favor of mors humenistic ones; elimin. |-~
. . : ate specis! privileges for staff. :

S
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How Dedsbns Am Madc n Ameﬂan Govmmnn! .
Chatles E. <Lindblom (1968) The Pollcy Making Process, é‘nglewood Cliffs: -
‘Prentice Hall. ~
Aaron. Wildavsky (1964) The Politics of the Budgelary h'oc&, Boston K
- Gr\mm Allison 11971) Essence of Deckilon: Explalnlm the Cuban .‘Qslle B
. .« Crisis, Boston: Little, Brawn. -

john Steinbruner (1974) The Cybernetic Theory of Declslon, Princeton
Princelon University Press .

s l-low Arneﬂan Government Sometimes Uus'Sochl Science Theoﬁa y
Peter Marris and Martin Rein (1973) Dllemmas ‘of Social Reforni; Chicago:
Aldine, second edition. '

Daniel . Moynihan (1973) The Politics of a Gummleed Income, New
York Vinusc :

il. Some Mditional Case Study Material.on Public Policy Formation

- Theodore Marmor (1973) The Politics of Medicore, Chicago: Aldine
Publishmg Company. . S
.Eric Redman (1973) The Dance of - l.egfslatlon, New York*' Simon &

. Schuster, Inc.
- Jeffrey Pressman and Aaron Wildavsky (1973) Implemenzallon, Bcrkelcy:
.. University of California Press :
* Eliot, Chambers, Salisbury and Prewitt (1935) American Govemmem
Pmblems and Rmdhgs, New York: Dodd, Mead & Co. :

A Tbaoﬂu in Social Psychology and Polmal Sdence

Morton Deutsch and "Robert M. Krauss (1965) Theorles In Sochl
w Bxcholoyy. New York: Basic Books :
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1. Applying the Arguments of Different Theories
. 1. Sochl kearningTheory - T

A Marxist might say that a market mechanism-solution o any social .
~ +problem is inherently immoral because' it sanctions individual selfishess’
- and greed 3s the determinants of behavior, Would you agree or disagree? .

2. Inadequaté Identification and Depersonalization .« .- =
*A Marxist might find it significant that most students in my high school =

were middle class or upper-middie class; 85% went-on’ to col ege. The ™
cafeteria workers and janitorial staff were blue coflar."functionaries.” Do .

.. the actiops of the students wHo leave thieir trays display an indifference .
-+ and callousnéss toward these people that is a part of any class system? .
] How. does the Communist Chinese goverpment attempt to prevent the
" development of “bourgeoise arrogance”.in its citizens? ~ o o

.

- 2
v s

"3 GamePlayig - 7

In a sens; the student government in- my case study was “playing
politics.” Were we morally right to do what we did, morally wrong, or do
you think that perhaps moral judgements should not apply to “‘games?”
‘What do you think about politicians who “play politics?” . -

- 4. Maslow Need Hierarchy ‘Theory § , o
‘Maslow would propose that a healthy ang satisfying Yove life is one
prerequisite for good citizenship. Does this sound far-fetched to you or

does it sound accurate?.

7
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with working class men. He found that those men who ' .
-ability.to.control their own impulses favored strong, : -
der;government. They scemid to be saying that they

ted :the. threat'and 'realistic 'fear’ of . reprisal from -

ment authority as an aid to deterring their own ant-social Impulses. , . |
i1 would, agree that there are people like this. Clearly then the ideal -~ -

plying the same laws equally to all men is bad policy since thesame -

laws and faw enforcement practices can restrict unduly the people at the

highest llevels of moral development and be oo lenient for.those at the
ver' ends."Do you agree o disagree with this aggument? Do'you think .

‘and - courts already. work on a fough-and-ready theory of this kind -

:!yﬂgivi jout different punishments and enforcing laws differently for - ’

PRk

S

"I Analyzing the Viewpoint of the Paper |

N Thep'a'ppr implies that liberals and.conservatives are just deficient sacial

" \sclentists, that'they advocate policies based on attitudes which embody
' theories -for ‘which they have no ‘really good evidence. Is this -

characterization fair? . : B R

. 2. The paper implicitly argues that pubfic bolicyhﬁhofuld be based on good
~-social science theory; What is the likelihood that such an approach*
~ would Jead to totalitarianism or elitism? Is the approach anti-political?

-..'»l_‘ll‘.' ‘E'xefcls'es‘.'ih' Thinking from Diﬂ:‘efent Vingdiht; .

.~ 1. Some people in. America make a very good living while (o/ther» people are -

.- .poor. Is poverty the fault of individuals or the'fault of their

(. environment? Propose three theories that would tend to blame the poor K
- for their poverty and }hree-th‘eories that would tend to blame society.

s

- 2. Some people vote and others do not. Propose six alternative theories to -
- -explain this difference. (Note: do not automatically equate votingas a
‘*good thing” analogous to returning trays.) On the basis of your
political science courses, what theories are best? - - ...
:".3,.Suppose that the Gavernor of your state appoints you to a special
~ citizéns’ advisory .committee on drunken driving. The Governor wants
.- something done about the high loss of life due to the drunken driver
_ - problem. Your committee has:$50 million to spend and a promise that
_ the Governor will sponsor any constitutional laws that you proposé.
. -Outline five alternative approadges to solving the drunken driver
v problem. - - , TSI S
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Some people in other counuics are revoluuonaﬂes opposcd to

. “explain ‘this differénce. Which' theories: ‘do you think are best? What
- _evider e can you offer to support your choice? ‘ c

5, Duﬂng the. Kcnnedy administration the: Russian govefnment placed.'.--:
" huclear missiles-on the island of Cuba. Propose seven altematwc‘ '

“American- amperiahsm " Other people are not. Propose five theoriesto.

L lheones about why they rmght have done this,
- *_" ) ,_H;'-' T “
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